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Standard 1—History of the United States
and New York 

Elementary 

1. The study of New York State and United States 
history requires an analysis of the development of 
American culture, its diversity and multicultural 
context, and the ways people are unified by many 
values, practices, and traditions. 

Students: 
•	 know the roots of American culture, its development 

from many different traditions, and the ways many 
people from a variety of groups and backgrounds played 
a role in creating it 

•	 understand the basic ideals of American democracy as
 
explained in the Declaration of Independence and the
 
Constitution and other important documents
 

•	 explain those values, practices, and traditions that unite 
all Americans. 

This is evident, for example, when students: 
s• read stories about the early days of American society and discuss 

the way of life of those times 
s• discuss how basic ideals of American democracy are shown in such 

speeches as Lincoln’s Gettysburg Address and Martin Luther 
King’s “I Have a Dream” speech 

s• explain ways that families long ago expressed and transmitted 
their beliefs and values through oral traditions, literature, 
songs, art, religion, community celebrations, mementos, food, 
and language (Taken from National Standards for History for 
Grades K-4) 

s• compare the characters and events described in historical fiction 
with primary sources such as historic sites themselves; artifacts 
of the time found in museums and at state historic sites; 
jeb2



Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in the history of the
United States and New York. 

Elementary 

3. Study about the major social, political, economic, 
cultural, and religious developments in New York 
State and United States history involves learning 
about the important roles and contributions of 
individuals and groups. 

Students: 
•	 gather and organize information about the important
 





Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in the history of the
United States and New York. 

Intermediate 

3. Study about the major social, political, economic, 
cultural, and religious developments in New York 
State and United States history involves learning 
about the important roles and contributions of 
individuals and groups. 

Students: 
•	 complete well-documented and historically accurate case 

studies about individuals and groups who represent 
different ethnic, national, and religious groups, including 
Native American Indians, in New York State and the 
United States at different times and in different locations 

•	 gather and organize information about the important
 
achievements and contributions of individuals and
 
groups living in New York State and the United States
 

•	 describe how ordinary people and famous historic 
figures in the local community, State, and the United 
States have advanced the fundamental democratic 
values, beliefs, and traditions expressed in the 
Declaration of Independence, the New York State and 
United States Constitutions, the Bill of Rights, and other 
important historic documents 

•	 classify major developments into categories such as
 
social, political, economic, geographic, technological,
 
scientific, cultural, or religious.
 

This is evident, for example, when students: 
s• research major events and themes from New York State and 

United States history (e.g., the American Revolution, new 
national period, Civil War, age of industrialization, westward 
movement and territorial expansion, the World Wars) to develop 
and test hypotheses and develop conclusions about the roles 
played by individuals and groups 

s• after reading about ordinary people in historic time periods,  
such as a Revolutionary War soldier, a suffragist, or a child  
laborer during the 1800s, write a short story or diary account  
explaining how this individual fought to support democratic  
values and beliefs (Adapted from National Standards for• 
History for Grades K-4)• 

s• explain the importance of different inventions and scientific and 
technological innovations in agriculture and industry, describing 
how these inventions and innovations resulted in imporved 
production of certain products. 

4. The skills of historical analysis include the ability 
to: explain the significance of historical evidence; 
weigh the importance, reliability, and validity of 
evidence; understand the concept of multiple 
causation; understand the importance of changing and 
competing interpretations of different historical 
developments. 

Students: 
•	 consider the sources of historic documents, narratives, or 

artifacts and evaluate their reliability 
•	 understand how different experiences, beliefs, values, 

traditions, and motives cause individuals and groups to 
interpret historic events and issues from different 
perspectives 

•	 compare and contrast different interpretations of key 
events and issues in New York State and United States 
history and explain reasons for these different accounts 

•	 describe historic events through the eyes and
 
experiences of those who were there. (Taken from
 
National Standards for History for Grades K-4) 

This is evident, for example, when students: 
s• identify the author’s or artist’s main point of view or purpose in 

creating a document or artifact 
s• compare several historical accounts of the same event in New 

York State or United States history and contrast the different 
facts included or omitted from each author and determine the 
different authors’ points of view 

s• use a variety of sources to study important turning points from 
different perspectives and to identify varying points of view of 
the people involved (e.g., European settlement and the impact of 
diseases on Native American Indian populations, writing the 
Declaration of Independence and the Constitution, the Civil War, 
industrialization, significant reform movements, and the Cold 
War) 

s• debate various views of United States foreign policies and 
involvement during the Mexican-American War, World Wars I 
and II, Vietnam, and the Cold War. 

STANDARD 1 
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Standard 1—History of the United States
and New York 

Commencement 

1. The study of New York State and United States 
history requires an analysis of the development of 
American culture, its diversity and multicultural 
context, and the ways people are unified by many 
values, practices, and traditions. 

Students: 
•	 





Standard 2—World History 

Elementary 

1. The study of world history requires an 
understanding of world cultures and civilizations, 
including an analysis of important ideas, social and 
cultural values, beliefs, and traditions. This study also 
examines the human condition and the connections 
and interactions of people across time and space and 
the ways different people view the same event or issue 
from a variety of perspectives. 

Students: 
•	 read historical narratives, myths, legends, biographies, 

and autobiographies to learn about how historical 
figures lived, their motivations, hopes, fears, strengths, 
and weaknesses 

•	 explore narrative accounts of important events from
 
world history to learn about different accounts of the
 
past to begin to understand how interpretations and
 
perspectives develop
 

•	 study about different world cultures and civilizations
 
focusing on their accomplishments, contributions,
 
values, beliefs, and traditions.
 

This is evident, for example, when students: 
s• create a list of characteristics for the concept of civilization,  

focusing on the early civilizations that developed in  
Mesopotamia, Egypt, and the Indus Valley  

s• analyze pictures and maps of the civilizations of Kush and 
Egypt, including information about their architectural, artistic, 
and technological achievements 

s• assume the roles of citizens, merchants, foreign residents, or 
slaves in ancient Sparta or Athens, describing life in these city-
states, the rights and responsibilities of a citizen in each city, 
and their social and political roles 

s• research different kinds of sources (archaeological, artistic, 
written) about the civilizations in the Americas before the 
coming of the Europeans (Taken from National Standards for 
World History ) 

s• study about the major cultural achievements of an ancient 
civilization (e.g., West African, Japanese, Chinese, European). 

2. Establishing timeframes, exploring different 
periodizations, examining themes across time and 
within cultures, and focusing on important turning 
points in world history help organize the study of 
world cultures and civilizations. 

Students: 
•	 distinguish between past, present, and future time
 

periods
 
•	 develop timelines that display important events and eras 

from world history 
•	 measure and understand the meaning of calendar time in 

terms of years, decades, centuries, and millennia, using 
BC and AD as reference points 

•	 compare important events and accomplishments from
 
different time periods in world history.
 

This is evident, for example, when students: 
s• arrange the events in a historical narrative, biography, or  

autobiography in correct chronological order  
s• group important historic events in world history according to 

clearly defined time periods (periodization). For example, 
periods might include early civilizations, rise of empires, age of 
exploration, the twentieth century 

s• create, as part of a class, a mural-sized, illustrated timeline of 
important achievements, inventions, and accomplishments of 
nineteenth century Europe and America (Adapted from National 
Standards for World History ) 

s• identify key turning points and important events in world  
history and explain their significance  

s• create personal and family timelines to distinguish between near 
and distant past and interpret simple timelines that show a 
progression of events in world history; create a picture timeline 
tracing developments in world history, such as the appearance of 
the wheel, making simple tools out of iron (Hittites), building the 
pyramids, building Roman aqueducts, inventing paper in China, 
astronomical discoveries in the Muslim world, metallurgy 
advances in West Africa, and the invention of the steam engine in 
England. (Adapted from National Standards for History for 
Grades K-4) 

Key ideas are identified by numbers (1). 
Performance indicators are identified by bullets (•). 

Sample tasks are identified by triangles (s ). 
STANDARD 2 
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Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in world history and
examine the broad sweep of history from a variety of perspectives. 

Elementary 

3. Study of the major social, political, cultural, and 
religious developments in world history involves 
learning about the important roles and contributions 
of individuals and groups. 

Students: 
•	 understand the roles and contributions of individuals and 

groups to social, political, economic, cultural, scientific, 
technological, and religious practices and activities 

•	 gather and present information about important
 
developments from world history
 

•	 understand how the terms social , political , economic , and 
cultural can be used to describe human activities or 
practices. 

This is evident, for example, when students: 
s• read historical stories, myths, legends, and fables to learn how 

individuals have solved problems, made important contributions, 
and influenced the lives of others 

s• listen to historical narratives about the history of children and 
families in different cultures throughout the world to learn about 
different family structures; children’s, women’s, and men’s roles; 
daily life; religious or spiritual beliefs and practices; customs and 
traditions 

s• read biographies about famous historical figures, focusing on their 
personal lives, goals, and accomplishments and the effects of their 
achievements on the lives of others 

s• write historical narratives in the form of letters, diary accounts, 
or news reports from the point of view of a child who lived during 
a particular historic time period and who witnessed an important 
event or development 

s• listen to and participate in classroom debates and discussions of 
important myths, legends, people, and events in world history; 
determine admirable traits and identify examples of courage. 

4. The skills of historical analysis include the ability to 
investigate differing and competing interpretations of 
the theories of history, hypothesize about why 
interpretations change over time, explain the 
importance of historical evidence, and understand the 
concepts of change and continuity over time. 

Students: 
•	 consider different interpretations of key events and
 

developments in world history and understand the
 
differences in these accounts
 

•	 explore the lifestyles, beliefs, traditions, rules and laws, 
and social/cultural needs and wants of people during 
different periods in history and in different parts of the 
world 

•	 view historic events through the eyes of those who were 
there, as shown in their art, writings, music, and 
artifacts. 

This is evident, for example, when students: 
s• explain different perspectives on the same phenomenon by  

reading myths from several civilizations, recognizing the  
different ways those people explained the same phenomenon  
(e.g., how the world was created)  

s• listen to historical stories, biographies, or narratives to identify 
who was involved, what events occurred, where the events took 
place, and the outcomes or consequences 

s• list analytical questions to guide their investigations of  
historical documents, pictures, diary accounts, artifacts, and  
other records of the past  

s• construct picture timelines that show important events in their 
own lives, including descriptions of the events and explanations 
of why they were important. 

STANDARD 2 
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Standard 2—World History 

Intermediate 

1. The study of world history requires an 
understanding of world cultures and civilizations, 
including an analysis of important ideas, social and 
cultural values, beliefs, and traditions. This study also 
examines the human condition and the connections 
and interactions of people across time and space and 
the ways different people view the same event or issue 
from a variety of perspectives. 

Students: 
•	 know the social and economic characteristics, such as
 

customs, traditions, child-rearing practices, ways of
 
making a living, education and socialization practices,
 
gender roles, foods, and religious and spiritual beliefs
 



Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in world history and
examine the broad sweep of history from a variety of perspectives. 

Intermediate 

3. Study of the major social, political, cultural, and 
religious developments in world history involves 
learning about the important roles and contributions 
of individuals and groups. 

Students: 









Students will use a variety of intellectual skills to demonstrate their understanding
of the geography of the interdependent world in which we live—local, national, and
global—including the distribution of people, places, and environments over the
Earth’s surface. 

Intermediate 

1. Geography can be divided into six essential elements 
which can be used to analyze important historic, 
geographic, economic, and environmental questions 
and issues. These six elements include: the world in 
spatial terms, places and regions, physical settings 
(including natural resources), human systems, envi­
ronment and society, and the use of geography. 
(Adapted from The National Geography Standards, 
1994: Geography for Life ) 

Students: 
•	 map information about people, places, and environments 
•	 understand the characteristics, functions, and
 

applications of maps, globes, aerial and other
 
photographs, satellite-produced images, and models
 
(Taken from National Geography Standards, 1994 )
 

•	 investigate why people and places are located where they 
are located and what patterns can be perceived in these 
locations 

•	 describe the relationships between people and 
environments and the connections between people and 
places. 

This is evident, for example, when students: 
s• investigate how groups of people living in different geographic 

regions throughout the world interacted with and structured 
their natural environments to accommodate their varied 
lifestyles and economies; discuss national, regional, and global 
interactions 

s• draw from memory a map of the world on a single sheet of paper 
and outline and label the major physical features (e.g., 
continents, oceans, major mountain ranges, significant desert 
regions, and river systems) and important human features (e.g., 
major cities of the world, imaginary lines such as the prime 
meridian and the equator). (Taken from National Geography 
Standards, 1994 ) 

s• apply the five themes of geography to their study of 
communities and regions throughout the world. Describe how 
location, place, relationships within places, movement, and 
regions can be used to analyze different cultures and societies 

s• complete a geographic/historic study of their community or a 
region of New York State by focusing on the following questions: 
Where is your community or region located? How did it get 
there? What is it like to live and work there? What are its 
physical characteristics (e.g., climate, elevation, population 
density, size)? 

2. Geography requires the development and 
s
 



Standard 3—Geography 

Commencement 

1. Geography can be divided into six essential 
elements which can be used to analyze important 
historic, geographic, economic, and environmental 
questions and issues. These six elements include: the 
world in spatial terms, places and regions, physical 
settings (including natural resources), human systems, 
environment and society, and the use of geography. 
(Adapted from The National Geography Standards, 
1994: Geography for Life ) 

Students: 
•	 understand how to develop and use maps and other
 

graphic representations to display geographic issues,
 
problems, and questions
 

•	 describe the physical characteristics of the Earth’s
 
surface and investigate the continual reshaping of the
 
surface by physical processes and human activities
 

•	 investigate the characteristics, distribution, and 
migration of human populations on the Earth’s surface 
(Taken from National Geography Standards, 1994 ) 

•	 understand the development and interactions of 
social/cultural, political, economic, and religious systems 
in different regions of the world 

•	 analyze how the forces of cooperation and conflict 
among people influence the division and control of the 
Earth’s surface (Taken from National Geography 
Standards, 1994 ) 

•	 explain how technological change affects people, places, 
and regions. 

This is evident, for example, when students: 
s• evaluate the applications of geographic tools and supporting 

technologies to serve particular purposes by collecting, 
comparing, and explaining the significance of maps from 
different sources and different points of view to illustrate the 
same phenomena. (Taken from National Geography Standards, 
1994) 

s• choose and give reasons for using different technologies to 
analyze selected geographic problems. Use aerial photographs, 
satellite-produced imagery, and geographic information systems 
(GIS) to define, analyze, and propose solutions to global 
environmental problems (e.g., deforestation, overpopulation, 
water pollution, resource depletion) 

s• complete an in-depth geographic study of a world region by 
/MCID 19 



Students will use a variety of intellectual skills to demonstrate their understanding
of the geography of the interdependent world in which we live—local, national, and
global—including the distribution of people, places, and environments over the
Earth’s surface. 

Commencement 

2. Geography requires the development and 
application of the skills of asking and answering 
geographic questions; analyzing theories of geography; 
and acquiring, organizing, and analyzing geographic 
information. (Adapted from The National Geography 
Standards, 1994 Geography for Life ) 

Students: 
•	 plan, organize, and present geographic research projects 
•	 locate and gather geographic information from a variety 

of primary and secondary sources (Taken from National 
Geography Standards, 1994 ) 

•	 select and design maps, graphs, tables, charts, diagrams, 
and other graphic representations to present geographic 
information 

•	 analyze geographic information by developing and test­
ing inferences and hypotheses, and formulating conclu­
sions from maps, photographs, computer models, and 
other geographic representations (Adapted from 
National Geography Standards, 1994 ) 

•	 develop and test generalizations and conclusions and
 



Standard 4—Economics 

Elementary 

1. The study of economics requires an understanding 
of major economic concepts and systems, the 
principles of economic decision making, and the 
interdependence of economies and economic systems 
throughout the world. 

Students: 
•	 know some ways individuals and groups attempt to 

satisfy their basic needs and wants by utilizing scarce 
resources 

•	 explain how people’s wants exceed their limited
 
resources and that this condition defines scarcity
 

•	 know that scarcity requires individuals to make choices 
and that these choices involve costs 

•	 study about how the availability and distribution of
 
resources is important to a nation’s economic growth
 

•	 understand how societies organize their economies to 
answer three fundamental economic questions: What 
goods and services shall be produced and in what 
quantities ? How shall goods and services be produced? 
For whom shall goods and services be produced? 

•	 investigate how production, distribution, exchange, and 
consumption of goods and services are economic 
decisions with which all societies and nations must deal. 

This is evident, for example, when students: 
s• role-play a family or group situation in which group members 

make an economic decision about whether to purchase a new 
car, plan a family or group trip, or invest the money 

s• discuss the differences between capital, human, and natural  
resources and classify pictures of each resource type in the their economies tong 

s  discuss the diu ne1a Tf
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Students will use a variety of intellectual skills to demonstrate their understanding of how the United 
States and other societies develop economic systems and associated institutions to allocate scarce 
resources, how major decision-making units function in the U.S. and other national economies, and how 
an economy solves the scarcity problem through market and nonmarket mechanisms. 



Standard 4—Economics 

Intermediate 

1. The study of economics requires an understanding 
of major economic concepts and systems, the 
principles of economic decision making, and the 
interdependence of economies and economic systems 
throughout the world. 

Students: 
•	 explain how societies and nations attempt to satisfy their 

basic needs and wants by utilizing scarce capital, 
natural, and human resources 

•	 define basic economic concepts such as scarcity, supply 
and demand, markets, opportunity costs, resources, 
productivity, economic growth, and systems 

•	 understand how scarcity requires people and nations to 
make choices which involve costs and future 
considerations 

•	 understand how people in the United States and 
throughout the world are both producers and consumers 
of goods and services 

•	 investigate how people in the United States and 
throughout the world answer the three fundamental 
economic questions and solve basic economic problems 

•	 describe how traditional, command, market, and mixed 
economies answer the three fundamental economic 
questions 

•	 explain how nations throughout the world have joined 
with one another to promote economic development and 
growth. 

underst27f-6.549how pKey C 
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Students will use a variety of intellectual skills to demonstrate their understanding of how the United 
States and other societies develop economic systems and associated institutions to allocate scarce 
resources, how major decision-making units function in the U.S. and other national economies, and 
how an economy solves the scarcity problem through market and nonmarket mechanisms. 

Intermediate 

2. Economics requires the development and 
application of the skills needed to make informed and 
well-reasoned economic decisions in daily and 
national life. 

Students: 
•	 identify and collect economic information from standard 

reference works, newspapers, periodicals, computer 
databases, textbooks, and other primary and secondary 
sources 

•	 organize and classify economic information by distin­
guishing relevant from irrelevant information, placing 
ideas in chronological order, and selecting appropriate 
labels for data 

•	 evaluate economic data by differentiating fact from opin­
ion and identifying frames of reference 

•	 develop conclusions about economic issues and problems 
by creating broad statements which summarize findings 
and solutions 

•	 present economic information by using media and other 
appropriate visuals such as tables, charts, and graphs to 
communicate ideas and conclusions. 

This is evident, for example, when students: 
s• research a number of economic conditions (e.g., availability of 

resources, size and distribution of population, degree of 
technology, political structure) about a particular nation in 
Europe, Africa, or the Middle East 

s• organize economic information about different kinds of economic 
systems (i.e., traditional, market, command) in terms of what to 
produce, how to produce it, and for whom to produce the product 

s• investigate different societies and groups living in Africa, Asia, 
and the Middle East to determine their available resources, 
industries, and problems in meeting basic needs. List 
alternative ways to resolve their economic problems and 
evaluate the effectiveness of each proposed solution 

s• design a class-size mural that shows how people living in  
Europe, Asia, and Africa produce and consume various  
resources, goods, and services. Indicate how these ways of  
making a living have changed over time  

s• research a major United States industry such as steel, 
automobile, mining, farming, or banking to determine the 
governmental controls placed on it either directly or indirectly. 
Determine the extent to which the federal government interacts 
with and controls these industries 

s• prepare a classroom questionnaire that asks the 
historical/economic question: What makes a nation an 
industrial leader? Survey adults to determine their opinions on 
the question, categorize the findings, and draw conclusions. 

STANDARD 4 
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Students will use a variety of intellectual skills to demonstrate their understanding of how the United 
States and other societies develop economic systems and associated institutions to allocate scarce 
resources, how major decision-making units function in the U.S. and other national economies, and 
how an economy solves the scarcity problem through market and nonmarket mechanisms. 

Commencement 

2. Economics requires the development and 
application of the skills needed to make informed and 
well-reasoned economic decisions in daily and 
national life. 

Students: 
•	 identify, locate, and evaluate economic information from 

standard reference works, newspapers, periodicals, 
computer databases, monographs, textbooks, government 
publications, and other primary and secondary sources 

•	 use economic information by identifying similarities and 
differences in trends; inferring relationships between 
various elements of an economy: organizing and 
arranging information in charts, tables, and graphs; 
extrapolating and making conclusions about economic 
questions, issues, and problems 

•	 apply a problem-solving model to identify economic 
problems or issues, generate hypotheses, test hypotheses, 
investigate and analyze selected data, consider 
alternative solutions or positions, and make decisions 
about the best solution or position 

•	 present economic information and conclusions in
 
different formats, including graphic representations,
 
computer models, research reports, and oral
 
presentations.• 

This is evident, for example, when students: 
s• analyze graphs and charts describing federal, state, and local 

government expenditures in different categories (e.g., education, 
police and fire, health care, welfare, transportation) and design 
a graphic representation or computer model that compares/ 
contrasts these expenditures 

s• construct a personal budget showing how they would spend a  
particular income for a period of months. Classify the  
expenditures and present this information in graphic form  

s• research the early struggles of organized labor, including topics 
such as labor conditions in specific industries in the nineteenth 
century, important pieces of labor legislation, and major labor 
conflicts. Prepare an oral or research report that summarizes 
the findings and evaluates the effectiveness of the solutions to 
these problems, conflicts, or conditions 

s• list problems which affect the environment and the quality of 
life in the United States. Research federal, state, and local 
government programs developed to resolve these problems. 
Evaluate the costs and benefits of each governmental action and 
propose additional actions 

s• prepare a series of questions for an interview with a commercial 
banker focusing on the relationship of that bank with the 
Federal Reserve System and how and why interest rates change. 
Graph interest rates for a two-year period and explain how and 
why they might have changed 

s• research periodicals, computer databases, and government 
publications to investigate different views on the role of the 







Standard 5—Civics, Citizenship, and
Government 

Intermediate 

1. The study of civics, citizenship, and government 
involves learning about political systems; the purposes 
of government and civic life; and the differing 
assumptions held by people across time and place 
regarding power, authority, governance, and law. 
(Adapted from The National Standards for Civics and 
Government , 1994) 

Students: 
•	 analyze how the values of a nation affect the guarantee 

of human rights and make provisions for human needs 
•	 consider the nature and evolution of constitutional
 

democracies
 
•	 explore the rights of citizens in other parts of the 

hemisphere and determine how they are similar to and 
different from the rights of American citizens 

•	 analyze the sources of a nation’s values as embodied in 
its constitution, statutes, and important court cases. 

This is evident, for example, when students: 
s• using computer databases or the public library, locate 

constitutions from other nations and compare the rights 
provided by these constitutions with those found in the Bill of 
Rights and other amendments of the United States Constitution 

s• discuss reasons why all citizens should be concerned with issues 
thatz 0 cyts and ot7cit(g*.court cases,tri)Tj
EMC 
/P << issues 





Standard 5—Civics, Citizenship, and
Government 

Commencement 

1. The study of civics, citizenship, and government 
involves learning about political systems; the purposes 
of government and civic life; and the differing 
assumptions held by people across time and place 
regarding power, authority, governance, and law. 
(Adapted from The National Standards for Civics and 
Government , 1994) 

Students: 
•	 analyze how the values of a nation and international 

organizations affect the guarantee of human rights and 
make provisions for human needs 

•	 consider the nature and evolution of constitutional
 
democracies throughout the world
 

•	 compare various political systems with that of the United 
States in terms of ideology, structure, function, 
institutions, decision-making processes, citizenship roles, 
and political culture 

•	 identify and analyze advantages and disadvantages of
 
various governmental systems.
 

This is evident, for example, when students: 
s• analyze excerpts from the writings of Hobbes, Locke, Rousseau, 

and others of the Enlightenment Period 
s• explain what the term “social contract” means and how it was 

applied to the establishment of civil society and legitimate 
government in many areas of the world 

s• compare various political systems throughout the world with 
that of the United States in terms of their ideologies, structures, 
functions, institutions, decision-making processes, citizenship 
roles, and political cultures. (Adapted from Curriculum 
Standards for the Social Studies, NCSS) 

s• compare and contrast the American federal system with that of 
other democratic nations. 

Key ideas are identified by numbers (1). 
Performance indicators are identified by bullets (•). 

Sample tasks are identified by triangles (s ). 

2. The state and federal governments established by 
the Constitutions of the United States and the State of 
New York embody basic civic values (such as justice, 
honesty, self-discipline, due process, equality, majority 
rule with respect for minority rights, and respect for 
self, others, and property), principles, and practices 
and establish a system of shared and limited 
government. (Adapted from The National Standards 
for Civics and Government , 1994) 

Students: 
•	 trace the evolution of American values, beliefs, and
 

institutions
 
•	 analyze the disparities between civic values expressed in 

the United States Constitution and the United Nation 
Universal Declaration of Human Rights and the realities 
as evidenced in the political, social, and economic life in 
the United States and throughout the world 

•	 identify, respect, and model those core civic values
 
inherent in our founding documents that have been
 
forces for unity in American society
 

•	 compare and contrast the Constitutions of the United
 
States and New York State
 

•	 understand the dynamic relationship between federalism 
and state’s rights. 

This is evident, for example, when students: 
s• analyze how core American civic values are expressed in those 

documents that provide the basis for our democratic form of 
government, including the Magna Carta, the Mayflower 
Compact, the Declaration of Independence, the Articles of 
Confederation, the Albany Plan of Union, the Federalist papers, 
the Constitution, the Bill of Rights, and other amendments 

s• using the Declaration of Independence, find evidence of the 
influence of Locke and other Enlightenment philosophers on a 
political leader like Thomas Jefferson 

s• analyze key Supreme Court decisions (e.g., Marbury v. Madison, 
McCullo hp5Bahson, e.g., bdemcan th(e.Pn, syoc25 ecie Bill.527.lpent3d limFerguhp5BaBrownoc25 eciBos alosoEducof the )TT

as evidenc,sal Declaratioal, sociaof Unv cor



Students will use a variety of i5vlnllectual skll s to demonstrate their understandingof ithenecessiy ofor establishingogovernmnts ;itheogovernmntsal systemof ithe U.S. and othernations;itheoU.S. Constitution;itheobasic civic valuesof iAmerican constitutional democracy
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