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Stadard 1History of the Untted St
ad Ne York

Eleaitary

1. The study of New York State and United States
history requires an analysis of the development of
American culture, its diversity and multicultural
context, and the ways people are unified by many
values, practices, and traditions.

Students:

« know the roots of American culture, its development
from many different traditions, and the ways many
people from a variety of groups and backgrounds played
a role in creating it

« understand the basic ideals of American democracy as
explained in the Declaration of Independence and the
Constitution and other important documents

= explain those values, practices, and traditions that unite
all Americans.

This is evident, for example, when students:

se read stories about the early days of Aaericarsociety ad discuss
the ay of life of those ties

se discuss ho basic ideals of Aaricardemcracy are shorirsuch
speeches as Licols GettysburgAddress ad MartirLuther
Kigs 1 Have a Dreafspeech

se explaimys that failies log ago expressed ad trasitted
Their beliefs ad values through oral traditios, literature,
sogs, art, religioncomity celebratios, eemtos, food,
ad laguage (Takerfrom  National Standards for History for
Grades K-4)

se copare the characters ad everts described ihistorical fiction
ith priary sources such as historic sites theselves; artifacts
of the timfoud imseum ad at state historic sites;
jeb2




Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in the history of the
United States and New York.

Eleetary

3. Study about the major social, political, economic,
cultural, and religious developments in New York
State and United States history involves learning
about the important roles and contributions of
individuals and groups.

Students:
« gather and organize information about the important







Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in the history of the
United States and New York.

Iteradiate

3. Study about the major social, political, economic,
cultural, and religious developments in New York
State and United States history involves learning
about the important roles and contributions of
individuals and groups.

Students:

« complete well-documented and historically accurate case
studies about individuals and groups who represent
different ethnic, national, and religious groups, including
Native American Indians, in New York State and the
United States at different times and in different locations

= gather and organize information about the important
achievements and contributions of individuals and
groups living in New York State and the United States

« describe how ordinary people and famous historic
figures in the local community, State, and the United
States have advanced the fundamental democratic
values, beliefs, and traditions expressed in the
Declaration of Independence, the New York State and
United States Constitutions, the Bill of Rights, and other
important historic documents

= classify major developments into categories such as
social, political, economic, geographic, technological,
scientific, cultural, or religious.

This is evident, for example, when students:

se research gjor everts ad thess fromle York State ad
Uited States history (e.g., the AericarRevolutiona

atioal period, Civil War, age of idustrializationestard

4. The skills of historical analysis include the ability
to: explain the significance of historical evidence;
weigh the importance, reliability, and validity of
evidence; understand the concept of multiple
causation; understand the importance of changing and
competing interpretations of different historical
developments.

Students:

= consider the sources of historic documents, narratives, or
artifacts and evaluate their reliability

= understand how different experiences, beliefs, values,
traditions, and motives cause individuals and groups to
interpret historic events and issues from different
perspectives

= compare and contrast different interpretations of key
events and issues in New York State and United States
history and explain reasons for these different accounts

« describe historic events through the eyes and
experiences of those who were there. (Taken from
National Standards for History for Grades K-4)

This is evident, for example, when students:

s+ idertify the authors or artists airpoirt of vie or purpose in

creatiga docuelt or artifact
se copare several historical accourts of the samevert iNe

York State or Uited States history ad cotrast the differert

facts ioluded or oitted fromach author ad deterim the
differet authors’poirts of vie

Sse use a variety of sources to study ipprtat turipg poits frou

mveelt ad territorial expasionthe World Wars) to develop differert perspectives ad o idetify varyig poits of vie of
ad test hypotheses ad develop conlusios about the roles tthe people iwolved (e.g., Europearsetttleemt ad the ipact of

played by idividuals ad groups

se after readig about ordiary people imistoric timperiods,

diseases oM\ative Aericarldiarpopulatios, ritig the
Declaratiorof Idepedece ad the Costitutionthe Civil War,

such as a Revolutioary War soldier, a suffragist, or a childidustrializationsigificatt reformveents, ad the Cold
laborer durig the 1800s, rite a short story or diary accolat)

explaiig ho this idividual fought o support demcratic

values ad beliefs (Adaptted froVazional Standards fore
History for Grades K-4)¢
se explainthe ipprtace of differert iwertios ad sciertific ad

se debate various vies of Uited States foreigmpolicies ad
ivolvesit durig the MexicarAericalWar, World Wars |
ad 11, Vietanmad the Cold War.

techwmlogical imvatios iregriculture ad idustry, describig

ho these iwvertios ad imvatios resulted inporved
productiorof certaiproducts.

STANDARD 1




Stadard 1History of the Untted St
ad Ne York

1. The study of New York State and United States
history requires an analysis of the development of
American culture, its diversity and multicultural
context, and the ways people are unified by many
values, practices, and traditions.

Students:







Stadard 2World History

Eleaitary

1. The study of world history requires an
understanding of world cultures and civilizations,
including an analysis of important ideas, social and
cultural values, beliefs, and traditions. This study also
examines the human condition and the connections
and interactions of people across time and space and
the ways different people view the same event or issue
from a variety of perspectives.

Students:

« read historical narratives, myths, legends, biographies,
and autobiographies to learn about how historical
figures lived, their motivations, hopes, fears, strengths,
and weaknesses

= explore narrative accounts of important events from
world history to learn about different accounts of the
past to begin to understand how interpretations and
perspectives develop

« study about different world cultures and civilizations
focusing on their accomplishments, contributions,
values, beliefs, and traditions.

This is evident, for example, when students:

2. Establishing timeframes, exploring different
periodizations, examining themes across time and
within cultures, and focusing on important turning
points in world history help organize the study of
world cultures and civilizations.

Students:

« distinguish between past, present, and future time
periods

= develop timelines that display important events and eras
from world history

= measure and understand the meaning of calendar time in
terms of years, decades, centuries, and millennia, using
BC and AD as reference points

= compare important events and accomplishments from
different time periods in world history.

This is evident, for example, when students:

s* arrage the everts ira historical arrative, biography, or

autobiography itorrect chromlogical order

s group ipprtarm historic everts imorld history accordig to

clearly defied Timperiods (periodizatioh FOr exapte,

periods ight iclude early civilizatios, rise of epires, age of

se create alist of characteristics for the cocept of civilizatieplorationthe tertieth cetury

focusig ontthe early civilizatios that developed in
Mesopotaim, Egypt, ad the Idus Valley
se aalyze pictures ad aps of the civilizatios of Kush ad

se create, as part of aclass, a mral-sized, illustrated tialia of

ipprark achievesits, iwertios, ad accoplishemts of
mtteerth cetury Europe ad Aerica (Adapted fromvational

Egypt, ioludig ifo ratiorebout their architectural, artistisiandards for World History )

ad techmlogical achievesits

se idertify key Tturig poirts ad ipprtar everts inorld

se assumthe roles of citizes, archats, foreignresiderts, or history ad explaintheir sigificace
slaves irapiert Sparta or Athes, describig life inkhese city- s+ create persoal ad faity tiselies o distiguish beteemar
states, the rightts ad resposibilities of a citizerireach city, ad distart past ad iterpret siple tialias that sho a
ad their social ad political roles progressiorof evelts imorld history; create a picture tTielia
se research differert kids of sources (archaeological, artistic, tracig developemts irorld history, such as the appearace of
ritttehabout the civilizatios inthe Aericas before the The heel, akig siple £oOoOls out of irorHittites), buildig the
coig of the Europeas (TakerfromNational Standards for py raids, buildig Roaraqueducts, iwertig paper irChia,
World History ) astromwival discoveries inthe Muslinorid, exallurgy
se study about the gjor cultural achievesits of arapiet advaces inWest Africa, ad the iwertiorof the stearapgia in
civilizatiorn(e.g., West AfricanJapaese, Chiase, Europeah Eglad. (Adapted from National Standards for History for
Grades K-4)

Key ideas are idertified by mbers (1).
Perforare idicators are idertified by bulletts
Saple tasks are idertified by €riagles)s

). STANDARD 2




Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in world history and
examine the broad sweep of history from a variety of perspectives.

Eleaitary

3. Study of the major social, political, cultural, and 4. The skills of historical analysis include the ability to
religious developments in world history involves investigate differing and competing interpretations of
learning about the important roles and contributions the theories of history, hypothesize about why
of individuals and groups. interpretations change over time, explain the
importance of historical evidence, and understand the
Students: concepts of change and continuity over time.
= understand the roles and contributions of individuals and
groups to social, political, economic, cultural, scientific, Students:
technological, and religious practices and activities = consider different interpretations of key events and
= gather and present information about important developments in world history and understand the
developments from world history differences in these accounts
« understand how the terms social , political , economic , and = explore the lifestyles, beliefs, traditions, rules and laws,
cultural can be used to describe human activities or and social/cultural needs and wants of people during
practices. different periods in history and in different parts of the
world
This is evident, for example, when students: = view historic events through the eyes of those who were
s+ read historical stories, yrths, legeds, ad fables to learmo  there, as shown in their art, writings, music, and
idividuals have solved probles, ate ipp rtartt cotributios, artifacts.

ad iflueced the lives of others o ]
se listento historical arratives about the history of childF&utyiaent, for example, when students.
faities indifferert cultures throughout the orld to learraboexglairdifferert perspecttives onthe samphememrby

differert faily structures; childres, oses, ad e roles; readig yths fromeveral civilizatios, recogizig the
daily life; religious or spiritual beliefs ad practices; custom adlifferemt ays those people explaiad the samphememn
traditios (e.g., ho the orld as created)

se read biographies about famus historical figures, focusig osttlheskento historical stories, biographies, or arratives o ider
persoal lives, goals, ad accoplishemts ad the effects of their ho as ivolved, hat everts occurred, here the everts took
achieveams onthe lives of others place, ad the outcoas Or cosequeres
s* rite historical arratives inthe formf letters, diary accouilkistk aalytical questios to guide their iwestigatios of
or es reports fronthe poitt of vie of a child ho lived durig historical docusits, pictures, diary accourts, artifacts, ad
a particular historic timperiod ad ho itassed aripo rtam other records of the past
evert or developemt s costruct picture tislias that sho iportar evelts intheir
s* listento ad participate itlassroomebates ad discussios of orives, inludig descriptios of the everts ad explaatios
iportat yths, legeds, people, ad everts inorld history; of hy they ere ipprtart.
detteria adirable traits ad idertify exaples of courage.

STANDARD 2




Sttadard 2World History

Iteradiate

1. The study of world history requires an
understanding of world cultures and civilizations,
including an analysis of important ideas, social and
cultural values, beliefs, and traditions. This study also
examines the human condition and the connections
and interactions of people across time and space and
the ways different people view the same event or issue
from a variety of perspectives.

Students:
= know the social and economic characteristics, such as
customs, traditions, child-rearing practices, ways of
making a living, education and socialization practices,
gender roles, foods, and religious and spiritual beliefs




Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in world history and
examine the broad sweep of history from a variety of perspectives.

Iteradiate

3. Study of the major social, political, cultural, and
religious developments in world history involves
learning about the important roles and contributions
of individuals and groups.

Students:













Students will use a variety of intellectual skills to demonstrate their understanding
of the geography of the interdependent world in which we live—local, national, and
global—including the distribution of people, places, and environments over the
Earth’s surface.

Iteradiate

1. Geography can be divided into six essential elements 2. Geography requires the development and
which can be used to analyze important historic, S

geographic, economic, and environmental questions

and issues. These six elements include: the world in

spatial terms, places and regions, physical settings

(including natural resources), human systems, envi-

ronment and society, and the use of geography.

(Adapted from The National Geography Standards,

1994: Geography for Life )

Students:

= map information about people, places, and environments

= understand the characteristics, functions, and
applications of maps, globes, aerial and other
photographs, satellite-produced images, and models
(Taken from National Geography Standards, 1994 )

= investigate why people and places are located where they
are located and what patterns can be perceived in these
locations

= describe the relationships between people and
environments and the connections between people and
places.

This is evident, for example, when students:

s* iwestigate ho groups of people livig irdifferemt geographic
regios throughout the orld iteracted ith ad structured
tTheir atural ewvirosits to accomdate their varied
lifesttyles ad ecomins; discuss atioal, regioal, ad global
itteractios

s drafrommry a ap of the orld ora sigle sheett of paper
ad outlie ad label the ajor physical features (e.g.,
comiats, oceas, gjOr murtainrages, sigificart desert
regios, ad river systes) ad ipprtat huarfeatures (e.g.,
gjor cities of the orld, iagiary lias such as the prim
gridiarad the equator). (TakerfronVational Geography
Standards, 1994 )

se apply the five thess of geography to their study of
comities ad regios throughout the orld. Describe ho
locattionplace, relatioships ithirplaces, mveait, ad
regios carbe used to aalyze differert cultures ad societies

se coplete a geographic/historic study of their comity or a
regiomof Ne YOork State by focusig onthe folloig questios:
Where is your comiity or regiolocated? Ho did it get
there? What is it like o live ad ork there? What areits
physical characteristics (e.g., cliaite, elevationpopulation
desity, size)?




Stadard 3Geography

1. Geography can be divided into six essential se coplette arirdepth geographic study of a orld regiorby
elements which can be used to analyze important /MCID 19

historic, geographic, economic, and environmental

questions and issues. These six elements include: the

world in spatial terms, places and regions, physical

settings (including natural resources), human systems,

environment and society, and the use of geography.

(Adapted from The National Geography Standards,

1994: Geography for Life )

Students:

= understand how to develop and use maps and other
graphic representations to display geographic issues,
problems, and questions

=« describe the physical characteristics of the Earth’s
surface and investigate the continual reshaping of the
surface by physical processes and human activities

= investigate the characteristics, distribution, and
migration of human populations on the Earth’s surface
(Taken from National Geography Standards, 1994 )

= understand the development and interactions of
social/cultural, political, economic, and religious systems
in different regions of the world

= analyze how the forces of cooperation and conflict
among people influence the division and control of the
Earth’s surface (Taken from National Geography
Standards, 1994 )

= explain how technological change affects people, places,
and regions.

This is evident, for example, when students:

se evaluate the applicatios of geographic tools ad supportig
techmlogies €O serve particular purposes by collectig,
coparig, ad explaiig Tthe sigificace of aps from
differemt sources ad differert poits of vie to illustrate the
sampheman. (Takerfrom National Geography Standards,

1994)

s choose ad give reasos for usig differet techmlogies to
aalyze selectted geographic probles. Use aerial photographs,
satellite-produced iagery, ad geographic iforatiorsystes
(GIS) o defip, anlyze, ad propose solutios to global
ewviroatal problems (e.g., deforestationoverpopulation
ater pollutionresource depletioh




Students will use a variety of intellectual skills to demonstrate their understanding
of the geography of the interdependent world in which we live—local, national, and
global—including the distribution of people, places, and environments over the
Earth’s surface.

2. Geography requires the development and
application of the skills of asking and answering
geographic questions; analyzing theories of geography;
and acquiring, organizing, and analyzing geographic
information. (Adapted from The National Geography
Standards, 1994 Geography for Life )

Students:

= plan, organize, and present geographic research projects

« locate and gather geographic information from a variety
of primary and secondary sources (Taken from National
Geography Standards, 1994 )

= select and design maps, graphs, tables, charts, diagrams,
and other graphic representations to present geographic
information

= analyze geographic information by developing and test-
ing inferences and hypotheses, and formulating conclu-
sions from maps, photographs, computer models, and
other geographic representations (Adapted from
National Geography Standards, 1994 )

« develop and test generalizations and conclusions and




Stadard 4Ecooits

Eleaitary

1. The study of economics requires an understanding
of major economic concepts and systems, the
principles of economic decision making, and the
interdependence of economies and economic systems
throughout the world.

Students:

= know some ways individuals and groups attempt to
satisfy their basic needs and wants by utilizing scarce
resources

= explain how people’s wants exceed their limited
resources and that this condition defines scarcity

= know that scarcity requires individuals to make choices
and that these choices involve costs

= study about how the availability and distribution of
resources is important to a nation’s economic growth

= understand how societies organize their economies to
answer three fundamental economic questions: What
goods and services shall be produced and in what
quantities ? How shall goods and services be produced?
For whom shall goods and services be produced?

= investigate how production, distribution, exchange, and
consumption of goods and services are economic
decisions with which all societies and nations must deal.

This is evident, for example, when students:

se role-play a faily or group situatiorirhich group ebers
ke arecomin decisiorabout hetther to purchase aa
car, plara faily or group €rip, or iwest the may

se discuss the differepes beteercapital, huapad atural
resources ad classify pictures of each resource type inthe their ecomims tog

S discuss tthe diu ala Tf4l <</MCID 17 >>BDC /T1_3 1 T T ser Vi seveB thp puonthaEMCelthaEMbl <</Mbuy>BDC-1.503 ,ditst>BDC 7.6

/atovicef goveBd s ag3uty (s,dxpicstxch/T1_e




Students will use a variety of intellectual skills to demonstrate their understanding of how the United
States and other societies develop economic systems and associated institutions to allocate scarce
resources, how major decision-making units function in the U.S. and other national economies, and how
an economy solves the scarcity problem through market and nonmarketmechanisms.




Stadard 4Ecooits

Iteradiate

1. The study of economics requires an understanding
of major economic concepts and systems, the
principles of economic decision making, and the
interdependence of economies and economic systems
throughout the world.

Students:

= explain how societies and nations attempt to satisfy their
basic needs and wants by utilizing scarce capital,
natural, and human resources

« define basic economic concepts such as scarcity, supply
and demand, markets, opportunity costs, resources,
productivity, economic growth, and systems

= understand how scarcity requires people and nations to
make choices which involve costs and future
considerations

= understand how people in the United States and
throughout the world are both producers and consumers
of goods and services

= investigate how people in the United States and
throughout the world answer the three fundamental
economic questions and solve basic economic problems

= describe how traditional, command, market, and mixed
economies answer the three fundamental economic
questions

= explain how nations throughout the world have joined
with one another to promote economic development and
growth.

underst271-6.549how pKey C a</arpr [(prifine ce numbods (1).«<</MC-2.255 )T] EMC Percom EMctatedicator</arpr [(prifine ce bullcos (/LBo).s<</MC1.67555




Students will use a variety of intellectual skills to demonstrate their understanding of how the United
States and other societies develop economic systems and associated institutions to allocate scarce
resources, how major decision-making units function in the U.S. and other national economies, and
how an economy solves the scarcity problem through market and nonmarket mechanisms.

Iteradiate

2. Economics requires the development and
application of the skills needed to make informed and
well-reasoned economic decisions in daily and
national life.

Students:

« identify and collect economic information from standard
reference works, newspapers, periodicals, computer
databases, textbooks, and other primary and secondary
sources

= organize and classify economic information by distin-
guishing relevant from irrelevant information, placing
ideas in chronological order, and selecting appropriate
labels for data

= evaluate economic data by differentiating fact from opin-
ion and identifying frames of reference

= develop conclusions about economic issues and problems
by creating broad statements which summarize findings
and solutions

= present economic information by using media and other
appropriate visuals such as tables, charts, and graphs to
communicate ideas and conclusions.

This is evident, for example, when students:

se research a mber of ecomin coditios (e.g., availability of
resources, size ad distributiomof populationdegree of
techmlogy, political structure) about aparticular atiorin
Europe, Africa, or the Middle East

S* Orgaize ecomin ifo raiorabout differert kids of ecomin
system (i.e, traditioal, arket, coal) inters of hat to
produce, ho to produce it, ad for honto produce the product

se ivestigate differemt societies ad groups livig irAfrica, Asia,
ad the Middle East to deterin their available resources,
idustries, ad probles ireetig basic seds. List
alterative ays to resolve their ecomin problem ad
evaluate the effecttiveass of each proposed solution

s* desigra class-size mral that shos hoipeople livig in
Europe, Asia, ad Africa produce ad cosumvarious
resourtces, goods, ad services. ldicate ho these ays of
akig a livig have chaged over tim

se research agjor Uited States idustry such as steel,
autombile, iy, farig, or bakig o deterim the
goveratal cotrols placed ont either directly or idirectly.
Deterim the extert to hich the federal goverait itteracts
ith ad cotrols these idustries

se prepare aclassroomuestionire that asks the
historical/lecomin questionWhat akes a atioran
idustrial leader? Survey adults to deteria their opiilos on
Tthe questioncategorize the fidigs, ad dra coolusios.

STANDARD 4

21






Students will use a variety of intellectual skills to demonstrate their understanding of how the United
States and other societies develop economic systems and associated institutions to allocate scarce
resources, how major decision-making units function in the U.S. and other national economies, and
how an economy solves the scarcity problem through market and nonmarket mechanisms.

2. Economics requires the development and
application of the skills needed to make informed and
well-reasoned economic decisions in daily and
national life.

Students:

= identify, locate, and evaluate economic information from
standard reference works, newspapers, periodicals,
computer databases, monographs, textbooks, government
publications, and other primary and secondary sources

= use economic information by identifying similarities and
differences in trends; inferring relationships between
various elements of an economy: organizing and
arranging information in charts, tables, and graphs;
extrapolating and making conclusions about economic
questions, issues, and problems

= apply a problem-solving model to identify economic
problems or issues, generate hypotheses, test hypotheses,
investigate and analyze selected data, consider
alternative solutions or positions, and make decisions
about the best solution or position

= present economic information and conclusions in
different formats, including graphic representations,
computer models, research reports, and oral
presentations.®

This is evident, for example, when students:

se aalyze graphs ad charts describig federal, state, ad local
goverat expeditures idifferemt categories (e.g., education
police ad fire, health care, elfare, £rasportatiohad design
a graphic represetatioror coputer mdel that copares/
comtrasts these expeditures

s costruct apersoal budget shoig ho they ould sped a
parTicular ipomfor aperiod of miths. Classify the
expeditures ad presert this iforationmgraphic form

se research the early struggles of orgaized labor, ioludig topics
such as labor coditios irspecific idustries inthe mteerth
certury, ipprtart pieces of labor legislationad gjor labor
coflicts. Prepare amoral or research report that suarizes
tTthe fidigs ad evaluates the effectiveass of the solutios to
Tthese problem, coflicts, or coditios

s list problem hich affect the ewviroamt ad the quality of
life imthe Uited States. Research federal, state, ad local
goverat programs developed €0 resolve these probles.
Evaluate the costs ad beefits of each goveratal actiorad
propose additioal actios

se prepare a series of questios for anmtervie ith a coarcial
baker focusig ontthe relatioship of that bak ith the
Federal Reserve Systemd ho ad hy iterest rates chage.
Graph itterest rates for a to-year period ad explairho ad
hy they ightt have chaged

se research periodicals, coputer databases, ad goverait
publicatios to iwestigate differemt vies ontthe role of the










Stadard 5ctvics, Cittizeship, ad
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Iteradiate

1. The study of civics, citizenship, and government
involves learning about political systems; the purposes
of government and civic life; and the differing
assumptions held by people across time and place
regarding power, authority, governance, and law.
(Adapted from The National Standards for Civics and
Government , 1994)

Students:

= analyze how the values of a nation affect the guarantee
of human rights and make provisions for human needs

= consider the nature and evolution of constitutional
democracies

= explore the rights of citizens in other parts of the
hemisphere and determine how they are similar to and
different from the rights of American citizens

= analyze the sources of a nation’s values as embodied in
its constitution, statutes, and important court cases.

This is evident, for example, when students:
s* usigp coputer databases or the public library, locate
costitutios fromther atios ad copare the rights
provided by these costitutios ith those foud inthe Bill of
Rightts ad otther asteits of the Uited States Costitution
se discuss reasos hy all citizes should be cocerad ith issues
Tthatz 0 cyts ad ot7cit(g*.court cases,tri)TJEMC /P << issues







Stadard 5ctvics, Cittizeship, ad
Cle)V/ig:| =

1. The study of civics, citizenship, and government
involves learning about political systems; the purposes
of government and civic life; and the differing
assumptions held by people across time and place
regarding power, authority, governance, and law.
(Adapted from The National Standards for Civics and
Government , 1994)

Students:

= analyze how the values of a nation and international
organizations affect the guarantee of human rights and
make provisions for human needs

= consider the nature and evolution of constitutional
democracies throughout the world

= compare various political systems with that of the United
States in terms of ideology, structure, function,
institutions, decision-making processes, citizenship roles,
and political culture

= identify and analyze advantages and disadvantages of
various governmental systems.

This is evident, for example, when students:

2. The state and federal governments established by
the Constitutions of the United States and the State of
New York embody basic civic values (such as justice,
honesty, self-discipline, due process, equality, majority
rule with respect for minority rights, and respect for
self, others, and property), principles, and practices
and establish a system of shared and limited
government. (Adapted from The National Standards

for Civics and Government , 1994)
Students:
= trace the evolution of American values, beliefs, and
institutions

= analyze the disparities between civic values expressed in
the United States Constitution and the United Nation
Universal Declaration of Human Rights and the realities
as evidenced in the political, social, and economic life in
the United States and throughout the world

= identify, respect, and model those core civic values
inherent in our founding documents that have been
forces for unity in American society

= compare and contrast the Constitutions of the United

s+ aalyze excerpts fromthe ritigs of Hobbes, Locke, Rousseau, States and New York State

ad others of the Elightteait Period

se explairhat the termsocial cotract’eas ad ho it as
applied €O the establishemt of civil society ad legitiaite
goveraa irmy areas of the orld

= understand the dynamic relationship between federalism
and state’s rights.

This is evident, for example, when students:

se copare various political systes throughout the orld sthalyze ho core Aaricartivic values are expressed inthose
Tthat of the Uited States interms of their ideologies, strudtitussss that provide the basis for our demcratic fornof

fuotios, istitutios, decisiorakig processes, citizeship
roles, ad political cultures. (Adaptedirmom/m
Standards for the Social Studies, NCSS)

se copare ad cotrast the Aaricarfederal systenth that of

other demcratic atios.

Key ideas are idertified by mbers (1).
Perforere idicators are idertified by bullets (3.
Saple tasks are idertified by €riagles)s

goverai, inludig the Maga Cartta, the Mayfloer
Copact, the Declaratiorof Idepedeoe, the Articles of
Cofederationtthe Albay Plarof Uronthe Federalist papers,
the Costitutionthe Bill of Rightts, ad other asdelts
se usip the Declaratiorof ldepedece, fid evidepe of the
ifluece of Locke ad other Elighteat philosophers ora
political leader like Thoas Jefferson
se aalyze key SupremCourt decisios (effarbury v. Madison,
McCullo hps5Bahson, e.g., bdemcan th(e.Pn, syoc25 ecie Bill.527.jpent3d limFerguly
as eviaenc,sal Declaratioal, sociaof Unv cor
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