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Translanguaging is a strategy that brings together the students’ entire linguistic repertoire (home and new 

languages) in ways that create spaces for deeper and more complex thinking. Translanguaging requires the creation 

of spaces were learning is intentional, strategic, agentive, and thoughtfully carried out (Fu, Hasjioannou, & Zhou, 

2019; Espinosa & Lerner-Quam, 2019).  In this instructional practice, you will notice the intentionality that teachers 

bring to the teaching of MLs in order to foster oral communication that takes place in flexible and dynamic 

partnerships. Metalinguistic awareness in particular is made possible when teachers have provided a 

classroom climate that is supported of translanguaging practices (Velasco & Fialais, 2016). 

Poetry brings language and content together in a unique way. Art, language, craft, and content can work 

harmoniously in poetry. This instructional sample practice reflects this connection through Ms. Santos’ approach.  

In this unit, second graders learned about insects and bugs, their characteristics, and ways to differentiate them. 

The information was conveyed through the genre of poetry. Different poetic styles, forms, and elements were 

utilized. By the end of the unit students had developed a deeper understanding and appreciation about insects and 

bugs, as well as poetry. While this unit was designed to provide example practice for a second- grade TBE program, 

ideas and activities in this unit can be adapted to other types of classrooms, e.g., for dual language3 as well as 

stand-alone English as New Language (ENL) classrooms.4 These practices are presented in the following road 

map (Table 1). 

3 Dual Language (DL) programs seek to offer students the opportunity to become bilingual, biliterate, and bicultural while 
improving their academic ability. In the majority of dual language programs, the students receive half of their instruction in 
their primary or home language, and the remainder of their instruction in the target language, the language that they are 
learning. Students learn to speak, read, and write in two languages, and also learn about other cultures while developing strong 
self-esteem and diverse language skills. 
4 In a Stand-alone ENL class, students receive English language development instruction taught by a NYS-certified teacher of 
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o Gallery walk6 

o Shared writing7 in English 

o Shared reading
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groups based on interests and language 

proficiency in English. 

�x Developing depth of vocabulary knowledge by 

analyzing the meaning and spelling of 

“antenna” and “antennae” in a whole class 

discussion setting 

Writing poems and 

creating a class insect 

poetry book 

�x Grouping students according to interests (What 

insect/bug they are describing in their poems?) 

�x Creating a poem and providing students with 

two choices: 

o Writing a cinquain poem about an 

insect. 

o Writing a rhyming poem 

�x Creating a class poetry book and sharing 

students’ poems in a whole class setting 

�x Teachers of ELLs can utilize the cinquain poems 

graphic organizer in English and/or translate the 

graphic organizer to facilitate the learning 

process. In dual programs, mentor texts in the 

two languages can encourage students to create 

rhyming poems in both languages. Students can 

create a bilingual poetry book. Teachers of ELLs 

can use sentence frames to support their 

students’ writing. 

6 
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Overall Description of the Classroom Setting 

Ms. Santos teaches in a TBE classroom with 22 students who all share Spanish as their home 

language. When her students were in first grade, instruction was equally divided between English and 

Spanish. In second grade, instruction in English 
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understanding of poetic concepts, which she initiated on the first day of class. More information on this 

topic can be found in the appendix at the end of this document. 

Ms. Santos based her instructional philosophy on three areas: developing oral language, working 

on expanding her students’ ability to reflect about language (metalinguistic awareness), and using different 

and flexible ways of organizing group work. Even though the three areas were interconnected in her 

classroom, each will be presented separately in the following section. 

Oral Language, Metalinguistic Awareness and Flexible Groupings in Ms. Santos’ Class 

Ms. Santos believes that oral language is vital, especially for children in early grades, for 

expressing themselves and for communicating their thinking and feelings. It is also a foundation for 

children’s reading and writing development. Oral language needs to be promoted and nurtured for 

young children through the teacher’s intentional and well-planned groups. When she planned her students’ 

groups, she frequently clustered them according to their cross-linguistic language proficiency11 so they 

could support each other. Ms. Santos speaks Spanish, and she supports 
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for gaining a deeper understanding of the phonological characteristics or awareness12 of the language(s) 

they are in the process of learning. 

Metalinguistic Awareness 

Roberts (2011) defines metalinguistic awareness as “the ability to reflect on language as a 

symbolic system in its own right” (p. 45). Children are conscious about the form and structure of language. 

When students are engaged in developing their metalinguistic awareness , they pay attention to and 

reflect on the form of the language. Ms. Santos understands that multilingual learners can reflect and 

manipulate the language by comparing and contrasting specific aspects that make up language, such as 

sounds, letters, phonological relationship, and morphemes, as well as how language structure works in 

both languages. Poetry aids and facilitates this reflection. Poetry, for example, emphasizes sounds, rhythm, 

and word choice, which promotes children’s metalinguistic awareness when compared within and 

across languages. 

Flexible Grouping 

Ms. Santos firmly believes that children should be given the opportunity to work in pairs, small 

groups, large groups, and whole class. Children are not only social beings, but also learn best when they 

are exposed to different dynamics of grouping . 
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time and discuss and negotiate meaning in the poem. That helped ELL students join class discussions more 

effectively. 

Launching the Poetry Unit about Insects and 
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Ms. Santos also worked with the English and Spanish version of Eric Carle’s The Very Hungry 

Caterpillar/ Una Oruga Muy Hambienta (1994) to also see the connections between the structure of the 

13 
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Nome : _________ Pert s or an Ant 

bead !,borax gbdomen gntennoe legs I 

Ms. Santos followed this activity by introducing a shared reading in Spanish that presented a riddle 

in Spanish about bees. She read it alone 

https://www.youtube.com/watch?v=lxH7NBbL9JY




 

 

 

 

 

 

 

 

I 

New York State 
EDUCATION DEP 155.01 59.53 Tm
(D20
(DEP 155.01 59.53 Tm
(D20
(DE<NT6 0 0 9.ayout 104LblCS1 MCID0
( SCN
2.25 w 1 j.04 0 0 C2.04 95.0784 708. -3.543 Td
( )Tj
0.0.804 Td
( )<01 ->DUCATIO34 95.096 0 0 yout LBodyCS1 MCID01( SCN
2.2TT04 95.0706718.96 0 33 0.
/C[(Is)0.3 ( t)8159 (he)36. (r)0.. (e)368 ( a )1283 (d)-368 (i) 0 T(ffe)36. (r)0.. (e)36. (nc)3.3 (e)36. ( be)1 0 T(t)84 (w)12]/T(e)368 (e)36. (n t)8159 (he )]TJ)Tj
606564 j
6065696 4.1 0.0.
/C[(w)8154 (o)-754 (rd )]TJ)Tj
603564 j
6.035w 2]/20.0.
/C[(d)8159 (r) 0. (ago)-554 (n)81T(f)81T(l)
W 4 (y an)759 (d )]TJ)0564 j
6065696714.663e
W 728.
/C[(t)84 (he)368 ( p)1059 (hr)0.3 (a)3.1 (s)0.3 (e )]TJ)Tj
603564 j
667 69645 T4.0.
/C[(D)81T(r) 0. (ago)-553 (n)81T( F)
W 4 (l)
W 4 (y)1 01 (? )]TJ) yout LblCS1 MCID02( SCN
2.252.04 95.0784 708.9676.174e
W n
BT
/C<01 ->DUCATIO34 95.096 0 0 yout LBodyCS1 MCID03( SCN
2.2TT04 95.0706065696 0 33 0.
/C[(C) 05 (a)3.1 (n y)3.2 (o)-2 4 (u)1059 ( fi) 0 T(nd)10 ( a)3.1 (no)-2 4 (t)7 (he)36. (r)0.. ( w) 0 T(o)-2 3 (r)0.. (d)959 ( fo)-2 3 (r)0.. ( w) 0 T(i) 0 T(s)0.3 (p)1058 (? )]TJ) yout LblCS1 MCID04( SCN
2.252.04 95.07849671.63e
W ( )Tj
0<01 ->DUCATIO34 95.096 0 0 yout LBodyCS1 MCID05( SCN
2.2TT04 95.0Tj
616564 j
625696 0 33 0.
/C[(W)714.5 (h)715 (a)-1 09T(t)84 0 ( d)71558 (o)-1754 (e)-1283 (s )]TJ)0564 j5696(“ 0 0-01 -1.64 j
667569653.86.0.
/C[(wit)-559 (h)868 ( lig) 01 (h)72T(t)8559 ( a) 01 (n)868 (d )8 4 (la) 01 (c) 03 (y)183 ( win)72T(g) 01 (s)]TJ)Tj
603564 j
667 6969.75.0.
/C[(” m)8158 (e)-2 3 (an)]TJ)Tj
607.64 j
667569621 T.0.
/C(? )0 0 yout LblCS1 MCID06( SCN
2.252.04 95.0784 708.967194646e
W n
BT
/C<01 ->DUCATIO34 95.096 0 0 yout LBodyCS1 MCID07( SCN
2.2TT04 95.0Tj
6178.96 0 33 0.
/C[(In t)8159 (he )059 (po)-2 4 (e)1 0 T(m)-36. (,) 0 T( t)8159 (he )058 (a)3.1 (u)1059 (t)84 (ho)-2 3 (r )]TJ)Tj
606 6969.893 0.
/C[(us)15 4 (e)058 (s)0.5T( t)84 (he )]TJ)Tj
613564 j
61356w 15 76.0.
/C[(wo)71554 (r)84 3 (d )]TJ)0564 j569621424.0.
/C(“ 0 0-01 -4.64 j
66035w 01424.0.
/C[(s)00 T(o)-654 (a)-369 (r)36. (s)00 T(.)]TJ)0564 j569621348.0.
/C(”  0 0-01 14.64 j
61035w 01686.0.
/C[(N)7155 T(o)-5.5T(t)818 (i)-12 4 (ce )]TJ)0564 j
11035w 7194359e
W 728.
/C[(t)84 (ha)3.1 (t )75 T(t)8159 (he )12 3 (w)12]/T(o)-2 4 (r)0.. (d )1057T(m)-36. (o)-2 4 (v)3.2 (e)058 (s )16.1 (upw)12]/T(a)3.1 (r)0.. (d i) 0 T(n )1 0 T(t)84 (he )12 3 (t)8159 (e)1 0 T(xt)]TJ)Tj
613564 j
61356w 175076.0.
/C(.2.6 64.8 3564 j
11135w 01598 0.
/C[(W)1.5 (h)3 (a)178(t )100 T(d)2.1 (o)36. (e)1286 (s )8 3 (t)81 (h)3 (e )1554 (w)0.3 (o)00 T(r)75. (d )136. (s)7.3 (o)00. (a) T(r)]TJ)0564 j5696105978.0.
/C(s  0 0-01  3564 j
106 69636.5 0.
/C[(m)8158 (e)-2 2 (an)81T(? )454 (W)7454 (h)8151 (y )810 3 (i)]TJ)Tj
616564 j
1 69696534re
B.
/C[(s )00. (i)-1154 (t )]TJ



New York State 
EDUCATION DEPARTMENT 

As a result of the gallery walk, 

the students gained an interest in TEACHERS OF ELLS CAN HAVE A STUDENT TRANSLATE OR USE WEB-BASED 

TRANSLATION TOOLS THAT CAN FACILITATE THE COMPREHENSION OF POEMS 

different books and insects. Ms. Santos AND ENSURE ACCESS TO DEEP CONTENT. 

used their curiosity to have them start IN DUAL LANGUAGE SETTINGS THIS ACTIVITY CAN BE IMPLEMENTED IN THE 

choosing a particular insect or bug to 



 

 

Crfcket's Al,11rm 

Click.ct in the thicket. cricket 

Ctickct in the house. cricket. 

C lcket in the. bedroom, not as quiet as a 

mouse, cricket 

Cricket in the d os.ck in a pocket or a 

s:hoc, aickct 

Cnci«:1. 

Crick.cl. 

Cn'ckcl. 

Cricket. 

Whe1c arc you? 

-~ - Only male crickebl can cl1lfl' Thc,y 

rub thew ww,ga qclher lo 
create a mating! call cs to ccp 
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RJCKET 

Yi u do ' ne ticke 
To Ii ten ti icker 
The I chirp, and ch p for free., 
The 1ddl, and ing 
By rub ing ach wwng 
And n 1,rer will. harge you a i e. 

Poem 1 by Murray and Sweet (2017, p.6) Poem 2 by Florian (1998 p.41) 

Ms. Santos first read the two poems, emphasizing the intonation and rhythm that characterize 

each one. She then started working on developing her students’ metalinguistic awareness within English. 

Ms. Santos first asked her students to find all the LIFELONG PRACTICES OF READERS AND WRITERS: 

words that rhymed with cricket in the two WRITERS ANALYZE MENTOR TEXT TO ENHANCE 

poems: ticket (poem 2), thicket (poem 1). Other WRITING. 

words that rhyme within each poem were also 

identified within a whole class context: closet and pocket (poem 1); sing and wing (poem 2). She clarified 
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Ms. Santos grouped her students according to language proficiency in English . Students 

who had more control over English were clustered with students who had less control. She wanted all 
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When a bee has di~covercd 
where food can be found, 
she ~oes bnck 10 h1.:rJ n~•H.l-• 
and starts dancing around. 

Metalinguistic Awareness: Understanding Features of Figurative Language and Developing 
Depth of Vocabulary Knowledge 

As the unit kept developing, Ms. Santos engaged the students in poetry book read-alouds that 

continued to enhance the students’ knowledge about insects and bugs. A book that the students found 

very engaging was On Beyond Bugs: All About Insects by Trish Rabe (2019). This book contains similes and 

uses personification, concepts Ms. Santos wanted her students to understand. 

Working with Similes and Personification in Poetry 

A simile was defined by Ms. Santos as a comparison. She shared with the students that, similes can 

be recognized by the words “as” or “ like.” She presented her students with different examples, such as 

“So, if you were asstrong as an ant, you could see you could lift up ten cats in tall hats…easily.” When 

describing antennae, the author used “like” to establish the comparison: “While others look much more 

like feathers instead.” 

Ms. Santos went on to explain that personification means when we use actions usually reserved 

for people to describe how something that is not a person behaves – in this case, an insect. Examples 
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Using this book, the students worked in small groups clustered by their interests and language 

proficiency in English. They looked for examples of similes and personification and shared their findings 

with the whole class. 

Extending Depth of Vocabulary Knowledge: Comparing the Meaning and Spelling of Antenna 
and Antennae 

Ms. Santos noticed that when her students TEACHERS OF ELLS CAN IMPLEMENT THIS 
ACTIVITY AS DESCRIBED OR SUPPORT IT WITH were taking notes on insects, they used the word 
WEB-
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Table 4: Example of cinquain poems, one written collectively and one written by a student 

Cinquain poem written collectively in Ms. Santos’ 

class 

Cinquain poem written by a student 

Butterflies Water striders 

Beautiful, bright Thin, light 

Flying, alluring, radiant Walkers, bugs, aquatic 

Posing on flowers Floating 

Gracefully flying Pond skaters 

Writing Rhyming Poems 

The students in Ms. Santos class had LIFELONG PRACTICES FOR READERS AND WRITERS: 

been exposed to various poems that had 
WRITE OFTEN AND WIDELY IN A VARIETY OF FORMATS, 

rhyming words. Murray and Sweet (2017) as USING PRINT AND DIGITAL RESOURCES AND TOOLS 

well as Rabe (2019) were the main books used 
WRITE FOR MULTIPLE PURPOSES, INCLUDING FOR 

as mentor texts. Poems could be written in LEARNING AND FOR PLEASURE. 

either 

English or Spanish. A student inserted the word catarina (ladybug in 

Spanish) within an English poem and used the Spanish word to name 

the ladybug (Table 5). 
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Table 5: Rhyming poems in Ms. Santos’ class 

The standard that Ms. Santos covered in this section was: 
Poem in Spanish Poem embedding a word in Spanish (catarina) 

meaning ladybug 

There was a ladybug called Catarina Querida abeja 

Quiero salir a jugar 

Pero no me dejan 

Quiero ver como haces 

Tu rica miel 

A boy saw her and asked: 
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Children learn more effectively when subject areas are meaningfully connected. Poetry is one genre that can be incorporated 

successfully across the curriculum. Poetry can productively coexist in listening, speaking, reading, and writing skills, as well as 
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Appendix B: Children’s Poetry Books 

Brenna, B. (2013). The bug house family restaurant. Vancouver, Canada: Tradewind Books. 

Fleischman, P. (1988). Joyful noise: poems for two voices. New York, NY: Harper & Row. 

Florian, D. (2002). Insectlopedia. Orlando, FL: Harcourt Inc. 

Franco, B. (2008). Bees, snails and peacock tails. New York, NY: Margaret K. McElderry Books. 

Frost, H. (2010). Among a thousand fireflies. Somerville, MA: Candlewick Press. 

Gerber, C. (2013). Seeds, bees, butterflies and more! Poems for two voices. New York, NY: Henry Holt and Company. 

Greenberg, D. T. (2002). Bugs! New York, NY: Little Brown & Company. 

Harrison, D. L. (2007). Bugs poems about creeping things. Honesdale, PA: WordSong 

Lewis, P. J. (2013). Face bugs. 



-

New York 



New York State 
EDUCATION DEPARTMENT 

Re


	Spotlight
	Table 1: Road Map of the Instructional Unit on  Poetry Insects, Bugs, and Crawly Things for Grade 2:
	Overall Description of the Classroom Setting
	Oral Language, Metalinguistic Awareness and Flexible Groupings in Ms. Santos’ Class
	Metalinguistic Awareness
	Flexible Grouping

	Launching the Poetry Unit about Insects and Bugs
	Implementing Poetry in the Classroom
	Brainstorming
	Watching Videos to Build Background Knowledge
	Expanding Prior Knowledge on Both Content and Poetry

	Table 2: Example of Ms. Santos’ Multilingual Vocabulary Chart
	Organizing the Gallery Walk
	Shared Writing
	Introductory Read-Aloud
	Vocabulary Work Based on the Poem

	Collaborative Research
	Shared Reading and Developing Metalinguistic Awareness in English Based on Phonology

	Developing Metalinguistic Awareness Across Languages
	Table 3: Comparing and contrasting the same page of an English and Spanish version of Eric Carle’s The Very Hungry Caterpillar (1994)/ Una Oruga muy Hambrienta (2002)
	Metalinguistic Awareness: Understanding Features of Figurative Language and Developing Depth of Vocabulary Knowledge
	Working with Similes and Personification in Poetry
	Extending Depth of Vocabulary Knowledge: Comparing the Meaning and Spelling of Antenna and Antennae
	Writing Poems and Creating a Class Insect Poetry Book
	Modeling and Writing a Cinquain Poem

	Table 4: Example of cinquain poems, one written collectively and one written by a student
	Writing Rhyming Poems

	Table 5: Rhyming poems in Ms. Santos’ class
	Creating a Collective Poetry Book

	Table 6: Summary of the Strategies Used to Increase the Understanding, Engagement, and Participation of All Students

	Appendix A: Poetry
	Poetry Across Curriculum

	Appendix B: Children’s Poetry Books
	Appendix C: Poems in Other Languages
	References and Resources about Translanguaging
	Blank Page

